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ABSTRACT 

This report, one part of the evaluation program of 
the Committee on Civic Education t^o determine the impact of the 
committee's instructional program, "Conflict, Politics, and Freedom,** 
consists of a guestionnair.e, vith responses from the sample of 54 out 
of 104 contacted teachers, displayed in graphs and by lists of 
comments. The data are graphed by percfint of teachers" responses at 
each grade level, by totals, and by regions. Interpretation of tht^ 
data should take into account the little time available to teaeb'^rs 
to familiarize themselves vitji and teach the units» The major 
hypotheses of this program are: (1) that teachers and students vart 
educational materials that attempt to present controversial issues in 
the classroom, (2) that this practice has a generally favorably 
effect on students, and (3) that it would not undermine students' 
respect for the American system or for reasonai)le rules and 
authority. The questionnaire covers the following: units and grades 
taught by each teacher, reactions to the teaching guide, opinions on 
content of an approach to materials, the student text, teachers' 
observations of student reactions and behavioral changes, changes in 
the students' relationships to authority figures and to school rules, 
and profiles of the teachers. (Author/JH) 
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The following report is one part cf the evaluation program the Committee 
on Civic Education conducted during the Spring of I968 to determine the 
L'upact of the Comr.ittee's instructional progrc?..i entitled Conflict, Politics, 
and Freedom . This preliminary report has been prepared primarily for parti- 
cipants in the progra::^, the staff of the Committee > and interested members 
of The Ford Foundation (partial sponsor of the program) . 

The folloving report is based on duplication of a quer^t ionnaire given to 
teachers who taught the orogram and it includes the responses of a sample 
of these teachers in the f'^rms of percentages responding to multiple choice 
items and a listing of co.Tjnents to open-ended questions. No correlations 
have been made and no s\irrjnary or interpretations of the data presented will 
be made until info2rmation from other phases of the evaluation prograjn are 
available , 

The follov;ing notes should be read prior to looking at the questionnaire in 
order to aid in the interpretation of the data' presented. 
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Organization of the Program 



( 



School District 



Sacramento 



Teachers 



27 (20)^ 



Grade 

5-6 
7-8 



Training 
30 hour course 



Evaluation Prograjn 

Political socialization ques- 
tionnaires 

Student -pre and post 
Teacher-pre and post 
Parent -post 

Teacher opinion questionnaire 
(this is the questionnaire 
contained herein) 



Los Angeles City 
Schools 



15 (10) 8 30 hour course 

9-11 



Teacher opinion questionnaire 
only 



Oakland Unified 10 (8) 6-5 None 

School District 8 



Teacher opinion questionnaire 



Other school dis- 
tricts (These 
included dis- 
tricts of par- 
ticipants of 
former prograjns 
who wished to 
try the materials 
and who had their 
superintendents 
permissions . ) 



( AoDrox) 
53 '(16) 



5-12 Participants of 
former TTOEA 
Institutes and 
due process 
prograjns 



Teacher opinion questionnaire 
Attached letters. 



Totals: 105^(5^) 

^Numbers in parentheses indicate the number of teachers whose questionnaires are tallied 
here , 
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Notes on Interpretations of the Following Data 



Sample: The following data is a compilation of resivonses from the first 5^ 
questionnaires returned by participants. The total nuT.ber of teachers who 
used the materials was anproximately 105. Unfortunately, the questionnaire 
was not mailed to participants until many of them v;ere on vacation and addi- 
tional returns have been slowly coming in after the data was computed and 
thus are not included. 

Graphs-percentages : The data have been graphed by nercent of teachers' 
responses at each grade level, by totals, and in some cases, by districts. 

The following is the number cf teachers responding at each grade level and 
the manner in which they have been grouped. There were only three teachers 
at levels 9 and 11 - we have grouoed then; ^onder the heading "H.3,". All 
graohs at this level will read 33 1/3':" , or 66 ?/3fa, or lOCXo. {llote that 
v/hen districts have been separated t/:ie n^umbers at each grade .i.evci are 
dir.inished. ) 

Grade Level Groupings Nuiabcr of Teachers 

5 1? 

6 13 
7-3 23 

9-11 ^ 

Total: p2 

Criteria for separating granhs for grade leve] c and districts : In the 
interest of simplicity we have reduced the data to as ^ov; graphs as possible, 
separating it only v;hen there appeared t ) be interesting differences between 
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grade levels or districts, Thus, most graphs do not distinguish between 
resTDondents from various school districts, Gra-ohs that do separate districts 
only indicate Sacramento, Los Angeles, and Oakland since these were the dis- 
tricts with the largest numbers of participants. 

Note when interpreting j3ra-:^hs separated by districts that Sacramento teachers 
received 30 hours of trainin^^ and partici^^ated in the Tul.T. eA^aluation pr^^-gram, 
Los .^^Ti^eles teachers received the same training but ■.^ni^' -narticinated in oart 
of the evaluation program, and Oakland teachers received no training but did 
fill out the fcll'-:^wing questionnaire. 

T Lme spent on program ; Interpretation of the following data should also take 
into account the fact that considering the complexity of the materials the 
teachers had relatively little time to teach the units or tr.-^ prepare. The 
Oakland supervisor in charge of the program noted )3t teachers felt handi- 
caoped in giving a really good evaluation becarise of tlie short periou of tim.e 
that they have had this book to work withi." 

Note that of the ^;th grade teachers only 22^i taught all throe units, of the 
6th grade 15^, and of the 3th grade 60^^. It is particularly relevant that 
fev; teachers were able to get t^^ the third unit which specifically deals with 
democratic processes of conflict managem.ent and contains many of the major 
objectives of the program. For example, 55vo of the 5th grade teachers did 
not teach the unit, nor did 75^;^ of the 6th grade teachers, nor did 30??; of 
the 8th grade teachei s . 

Discussions with suriervisors and teachers indicated that most teachers would 
have liked to have more time to familiarize themselves with the materials and 
methods involved since they often differed radically from what they had been 
doing for many years . 
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Comments to open-ended questions : Comiiients as they appear are unedited and 
iincategorized. Interpretations of these comments should be done in light of 
the graphs that often appear above them indicating the percentages of teachers 
responding one way or another to the same issues upon which cedents were 
called for. 

Numbering of questions : The unusual numbering of the items in the question- 
nairr; was an attempt to facilitate key p^jnching on IBM cards. 

Hypotheses : Some of the major hypotheses of this program are that teachers 
and students want educational materials that attempt to present controversial 
issues in the classroom, that this practice does have a generally favorable 
effect upon students, and that it would not undermine students' respect for 
the American system or for reasonable rules and authority. In regard to 
these points we ask readers of this repori to note in particular the graphs 
and comments on items I36, lUl , I6I , and l6^ through 225. It should also be 
noted by looking at items 26O through 269, that these were teachers with 
considerable experience . 

The sample of teachers this reoort is based upon used the materials, with 
approximately 2,000 students. Items 1^15, 17^, and 175 indicate that 

there was little parent reaction to the prograrri, some favorable reaction 
from a minority who were informed of the progran^, and -jne negative reaction. 
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TEACHERS QUESTIONNAIRE 



111. Please indicate with an 'X' the grade in which you have been teaching the 
unit s . 



100^ 



II 



JL 



3 h 5 



7 o 3 10 



12 li 14 



112. Flease indicate each of the units which you have taught. 



lOO, 




lOQffc 




2 3 12 3 



12 3 12 3 



GRADE 



KEY; 



1 - Unit I 

2 - Units I and II 

3 - Units I , II and III 



rc?, EACH OF TIIE UICITS '.'JHICfi YOU TAUGHT, PLEASE AIJSWER T]IE FOLLOWING QUESTIOKG: 



I. pc^LiTicr; 11, A cr.NSTiTimoriAL democracy 

lOOfo 

113. Did not teach it 
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GRADI 



5 6 8 HS 



113 • How many days each week did you teach tne unit? 




Ilk. :i?w many weeks did y-rj teacli the unit: 




GRADE 5 6 8 



1 - 


1 to 


p 


weeks 


2 - 


3 to 


^• 


weeks 


3 - 


5 to 




/;eeks 


4 - 


7 t-^ 


■.^ 


weeks 


5 - 


9 


10 


weeks 


6 - 


Other 







115- On the average, v/hen you taught the unit, how much time did you devote 
teaching it each day ? 



30^0 
1+0^ 

oi 




1 ? 3 h 



I 2 3 h 




GFADE 



KEY: 1 

2 



- Less than 3' ninutes 

- 3C U5 -linutes 

- I45 60 ininutes 

- i tc honrs 

- I'- to 2 hours 



:i. souiwi'G, ?u::cTiori3, and limits coi^flict 

116. Did not teach it 



GIv\DE 



8 
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116. How many days each v;eek did yn\; teach the imit? 



GRADE 




I go; 




1 2 



KEY: 



2 

3 
k 

5 



One day 
T-.;© days 
Three days 
Four days 
Five days 



117^ How many weeks did you teach *^he Mnit*; 



GRADE 



KEY: 



1 




1 to 2 
3 tn k 

:o 6 weeks 



wee:^r 
weeks 



- 5 

- 7 to 



9 to 10 weeks 
6 - ether 




il8. 



Ofi the average, when you taught the unit, how much time did you devote to 
teaching io each day ; 



J, ■kJ jO 



So;, 

0'^, 




lOO^j 



123^5 



GRADE 



12 3^5 
6 




122 io 123^+5 



8 



KEY: 1 - Less than 30 minutes 

2 - 30 t-T it 5 -Tiinutes 

3 - h') to 60 minutes 
i+ - 1 to 1'- hours 

5 - 1' to 2 hours 
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119. How many days each week did you teach the unit? 



GRADE 




lOQPjo 




123^+56 123^+56 



H S 



KEY: i - One day 

2 - Two days 

3 - Three days 
U - Four days 

^ - Five days 
6 - other 



120, How many veehs did you teach the unit? 



GRADE 




1 


- 1 


to 2 weeks 


2 


- 3 


to h weeks 


3 


- 5 


to 6 weekc 


h 


- 7 


to 8 weeks 


5 


- 9 


to 10 weeKs 


6 


- ether 
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121. On the average, when you tauglit the unit, how much time did you devote to 
teaching it each day ? 




KEY: i - Less than 30 minutes 

2- 30 to Uj; miiiutes 

3- 1^.5 to 60 minutes 
k - 1 to 1;. hours 

5 - 1^ to 2 hours 



riEXT, v;e v/ould li:<e some infoii^iation .mid yo^jr opinions oii the teaching guide, it 

IS COMIX^SED OF GEVEilAL GrJCTIONS A::D V/E WOULD LIKE Y0\]1^ :<EACTIONS TO EACH OF THE 
F0LL0■•;I^;G: 

12?, The 'Rationale' v;as 

100^, I 1 




GRADE 5 6 8 H 3 

KEY: 1 - Very useful 

2 - Somewhat useful 

3 - Not useful 
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123. The 'Suggested Methods ' were 



GRADE 



IT 



Bar, 

'12 3 1 



KEY: 1 - Very useful 

2 - Somewhat useful 

3 - Not useful 



12h. The 'General Objectives' were 



GRADE 
KEY: 



lOQPio 



8o;i 



20^0 



12 3 1 



Very useful 
Somewhat usefu] 
Not useful 



125. Do you feel the objectives of the program are stated clearly? 

100% 
SO% 
6Cffc 

20fo 

^"123 123 123 123 
GRADE 5 6 8 H S 

KEY: 1 - Very clearly 

2 - Somev/hat clearly 

3 - Not clearly 




126. Do you agree with the objectives of the program? 

lOOfo 




123 123 123 123 
GRADE 5 6 8 H S 

KEY: 1 - Yes, in general 

2 - Somewhat 

3 - Mo 
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CONC^ffiNTS: (l2 comments) 

Pertinent in structuring the approach and sccjpe of intended learning, 
I feel it meets a very real need. 

Excellent way to present material that often is boring for students. 

Children had to develop a background in the workings of government. All 
that had hoped to be accomplished was not- -due to the lack of knowledge 
in this area. 

Major difficulty in gi^/ing the time needed to fully teach the materials. 
This might be better utilized as a semester government course. 

Students need more of this type of thinking. 

Yes, granted the objectives are updated. 

It v;as rather lengthy. 

Unfortunately, the separated condition of guide made it less useful and 
conf^dsing. 

Somewhat. Only if we give children a chance to use attitude they develop- 
5th graders may not be given much. 

Many of the objectives co^old not be realized with a 6th grade class becaus 
there is a lack of background in government . 

I didn't use the guide due to inconvenience. 



127. The 'Classroom Activities ' were 




GRADE 5 6 8 H S 

KEY: 1 - Very useful 

2 - Somewhat useful 

3 - Not useful 



128- The introductions to each unit v*ere 

8(yfo 

kOfo 
20^ 

°^123 123 123 123 
GRADE 5 6 8 H S 

KEY: 1 - Very useful 

2 - Somev;hat useful 

3 - Not useful 
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129. The 'Considerations' were 
lOOfo 

60% 



lOOfo 

80/0 



20/0 




123 



Lid 

123 123 123 123 



GRADE 



8 H S 



KEY: 1 - Very useful 

2 - Somewhat useful 

3 - Kot useful 



130. The 'Guiding Questions' were 

lOOfo 



GRADE 

KEY: 1 

2 
3 



80^0 



123 123 123 123 



8 



H S 



Very useful 
Somewhat useful 
Not useful 
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131 > The 'Suggested Activities' following some of the sections were 

100^0 



60/, 

20fo 
Of. 



123 123 123 123 



GRADE 

KEY: 1 

2 
3 



8 H S 



Very usef^al 
Somewhat useful 
Not useful 



132. The list of films was 



GRADE 

KEY: 1 

2 

3 



100/, 
60f. 



123 123 123 123 



8 H S 



Very useful 
Somewhat useful 
Not useful 



133- Role playing suggestions were 

lOOfo 
80^0 

2(yfo 

' 1 2 3 123 123 123 
GEADE 5 6 8 H 3 

KEY; 1 - Very useful 

2 - Somevhat useful 

3 - Not useful 



13^* Do you have any general suggestions for i:nprovement of the format of the 
teacher's guide? For any deletions or additions? (21 comments) 

Four teachers indicated teacher's guide is O.K. as is. 

Four teachers suggested that relevant portions of teacher's guide be 
incorporated on same pages as student text. 

Make the teacher's guide shorter. 

The 'Guiding Questions' threw students off--colored their reactions^-perhaps 
I have compared this whole book with the previous one and found it wanting, 
less organized, but yet interesting. 

Introductions, objectives, and rationale could be much more concise^-outline 
form more useful. Some of the material was repetitious. Considerations 
for each case study were valuable, but guiding questions were too leading, 
dead-end, and not controversial or challenging enough. Teachers can and 
should make up their own. 

Re-evaluate all questions in ''What Do You Think" for leading questions or for 
asking the student why he feels a certain way before he has even had a 
chaLnce to decide if he does feel that way. Do not have questions that are 
answered one way in the following reading selections. 

I feel that there was a lot of wasteful verbage as relates to the guiding 
questions. I found I had to play each section at that moment in time 
rather than wrestle through my guide to get at the questions. On the 
whole I thought that the teacher, given his students, must adapt his own 
techniques to get the "message" across. 




ERIC 



13^. COMMENTS (Continued) 

Perhaps more emphasis could be placed on role playing, mock trials, etc. 
Discussion is good with 8th grades on an occasional basis only. 

The words were hard for my 5th-6th grade students to understand. 

The 'Guiding Questions* might be arranged in order of the most significant 
question being first. In most cases this seemed to be done . 

\n elaboration of 'Suggested Methods'. 

The guide, if actually followed, can be very useful; however, my students 
set the pace for interrogations and activities. 

'.fnat is the time allotment for covering the units? This is not necessary 
but might prove helpful in planning. I attempted two units in two weeks 
and found it pressing. 

Add nanel discussions led by students. Use the idea of "T;^enty G.uestions". 
Encourage children to formulate their own questions. 

3::metimes the teacher's fajriiliarity with background material has been taken 
for granted. I wish "here wore a vocabulary list along with basic outline 
^f historical events, rulings, or judicial cases. 



OPINIONS ON CONTENT OF MATERIALS MD APPROACH SUGGESTED: 

135. Do you feel you are in general agrfBement with the rationale of these 
materials amd the approach they suggest? 



lOC/fo 




kCfi 



GRADE 



5 



H S 



KEY: Y - Yes 
N - No 
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■^at do you thinls. are the strong points of this approach? (3I4. comments) 

Specific examples are retained easier by students; ab.^tract ion? merely 
memorized. 

"Telling it like i^: is" appeals bcth to me and Ihe students I teach. I 
subscribe to this honest treatment of realities. 

Discussion real incidents. Even better would be parallels dravm which 
would involve actual sc;;ool situations. 

Conflict Lmplies imperfection and students Imow that our society is loaded 
with imperfections. Students will become m.orc involved when history is 
presented realistically. 

The liveliness of th:: presentation, up-to-date material, the high level of 
interest are most appealing. 

It shows democracy in action rather than just in theory. 

Gives a larger base and mere honest assessment of events--current or 
historical. Students can actively analyze and particioate. 

Specific case studies are much more involving. 

The m.any actual situations that took place. 

An approach to controversies of the "real" world. 

Objectives of unit and the actual "meat" of the material (actual cases) 
verj adaotable to much of the news today. 

They treat current problems vmich interest the students and the teacher. 

Good relationshio to current hapoenings . 

Opens the child's mind. They thought a great deal when they realized there 
is no "right" or "wrong" answer. 

Stimulates thought --makes students see alternatives. Also helps them relate 
one situation to another, in the book and outside it. 

It gives the children a chance to express their viewT;oints and feelings. 

It encourSLges the children to think for themselves and search for an opinion 
that is their own, without guilt feelings tor thinking otherwise than 
parents and other adults. 

Made kids think. Compelled them to use reason and logic as to why things 
happen . 

Making the pupils arrive at their own conclusions and achieve objectivity 
through critical self -analysis . 



Inductive reasoning. 



COt.g-IENTG (Continued) 

Involvement of students and parental influence. 

Question and answer approach. 

The objectives were spelled out--direction . 

Gives the teacher suitable material to confidently handle each area under 
discussion . 

The t;/'^-sided approach to cases. 

I v;ould like to see a short historical approach in each* 

The teacner is only as good as his materials. Open discussion and creativity 
must rest with the individual--I liked this. 

Better able to involve students in materials. 

Teaching children to think critically and be aware of and respect opposing 
viev/s . 

Pupil participation. Humor at cutset gave a "fun" tone in introducing the 
unit. I never had the pupils' enthusiasm lag even as we proceded to the 
more complicated aspects. 

The humorous story and unusual names makes it appealing. 

Its directness. 

The probe type questions for discussions. 
The practical approach- -case study. 

l\niat are its weak points? (29 comments) 

Five teachers indicated there were no weak points. 

Court decisions on cases were not revealed for student comment. This also 
could have been a challenge . 

Should include decisions in cases. 

Sometimes there was a shortage of background material. 

Some children will not discuss things when it has to do with their own race. 

The application was less than expected. Sometimes bias was deepened rather 
than lessened. 

Some children are insecure with this method. I think they need more of it. 



COr-gmTTS (Continued) 



Some ideas are beyond the co:nprehension and need teacher explanation, which 
is good, but puts her in a lead role which I try to avoid. 

Certain types of problems do not involve children's interests--"mills , 
conservation, labor, and capital", etc. 

Some cases were not in the range of understanding for some low kids--but 
overall very successful. 

Tends to frustrate the conventional student. 

For most students, they could not relate, thereby they sat as statues in 
Central Park. 

Above some students' realm. 

Sorae parts of Sarnia seemed to drag and the students became somewhat 
disinterested. 

Too difficult and time consuming as separate entity from other history- 
geography lessons for 5th grade. 

Tiiie consuming. 

Sometimes moves too slowly in development, sometimes difficult to keep 
children involved. 

Any of the pseudo cute tricks like role playing-^ at this level --elsewhere 
role playing is fine. 

Materials might tend to be too structured and, as a result, the teacher 
might not engage in independent creative activities. 

The omission of student directed questions. 

Questions in *'\^/hat Do You Think" v;eak and leading. 

Leaves some discussion points too open-ended. 

Audio-visual materials keyed to Svome of this to keep up motivation. 

Fundajnentally , a lack of experience on the part of teachers. Also, a 
possible timidity on the part of teachers. 

This could lie in a teacher who is not capable in the field. 



Do you feel that the rationale of these materials and the approaches 
suggested are, in any ways, not in accord ^^rith your beliefs about 
fundamental values and the role of the schools in our society? How 
and why? (32 comments) 

Twenty two teachers indicated that the rationale of materials and approaches 
suggested were in accord with their beliefs about fundamental values and 
the role of the schools in our society, 

Ripils should learn to aoply social studies through their own experiences 
into their own likes. 

Rationale of these materials does not seem unreasonable in rr^ opinion. 

Children should be expensed and involved at a younger age to the workings of 
our coun^iy. 

I approve of the rationale. It is a much more meaningful view of our society. 

I agree--we must become more issue oriented. 

Generally spealiing they v/ere satisfactory. 

The rationale is in harmony with beliefs of students. 

They are in accord with the beliefs, but far beyond the comDrehension of 
most elementary school children. 

It may maJce it more difficult for students to "get along'' in an essentially 
autocratic school system, 

I found no conflict that couldn't be resolved. 



139* AsSutming a bias is an unfair emphasis or distorted point of view (in this 

case regarding the role of education in a democratic society ^ do you detect 
such a bias in these materials? 



lOOfo 



lOOfo 




80^, 



20fo 




YN YNYNYNYN 



GRADE 



5 



6 



HS 



KEY: Y - 
N " 



Yes 

No 



COMMENTS : (8 comments) 

Not unfair, but emphasis is placed on minority rights. 
Overemphasis on Negro minority group. 
Distortion of some facts as interpreted. 

In some cases the guiding questions ass^-xmed or predetermined answers. 

I sometimes had the feeling the need for enforcing laws were not as clearly 
pointed out as was the importance of freedor of speech. 

Yes, some--but it happens to coincide with mine. 

Yes-'-but I agree with the bias--liberalisml 1 

lio, but I can see where there are enough opportunities for it in such a 
structure , 
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14C . liow useful did you find this teaching g^aide in relation to other guides 
ax-ailable? 




GRADE 5 6 3 H S 

K1::Y: 1 - poorer than most 

2. " About the sajT;e 

3 - Better than riost 

h - Stupendously useful 



THF: following questions are in regain to the STUDEI^JT TEXT: 

ocveral of the cases in Ihc text involve conflicts in which minority groups are 
involved (e.g., Marquette ?rye , Terminiello, etc.)* In these cases controversies 
are presented involving deprivations of rights, prejudices, and often terms of 
orejudice arc used. This approach has often been seen as undesirable and omitted 
from texts. V/e would like your opinions now that you have used these cases in 
the classroom. 

ihl. In general, do you think such materials should be included in texts? 




(5,6,8) (HS) Gl^E 5 6 8 HS 



KE'/: Y - Yes 
N - No 
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ll+l. 



CQt-IMSNTS ; {kh comments) 



This is the "real world". 

The sooner children know the -cruth of existing conflicts in their society j 
the better they will be able to participate in decision -making. 

This is part of our society. 

The truth is our only hope, so let's speak it. 
This is life as it exists in this country today. 
IVhy hide what is happening in cur society today? 
It is definitely ''what's happening''. 

It's time we "tell it as it is". Truth is constructive--if not cynicism 
and disillusionment can be destructive. 

It is what's transpiring now. 

Pupils muGt be prepared for the world in which we live. 

Yes--because as it is now said in the vernacular, "that's telling it as it is". 
Pardon the bajialities ^ but students should be exposed to "real" life not 
historical or political fiction. 

I believe the students should see this country and the v/orld as it really 
exists . 

Go the. children can examine v;hat actually does exist in real life and cope 
with it. 

This is the "real" world and the world the children live in outside of school. 
This is the way society is acting at present. 
Yes--we live in a real world with real problems. 

Students can deal with real controversy and should be exposed to it. 

These items, and the greater actuality tr.ey represent, are of great concern 
to the children who are searching for both an image and a way to approach 
conflict . 

Controversy, dispute and discussions are vital. Most books admit little 
existed historically--they are vague and biased. 

Texts are regarded by pupils as dull and distorted precisely because "such 
materials'" are excluded from them. 

V/hy not? Experimental activities ..re more thought provoking than remote 
facts. 



ERIC 



Ikl. CQI»mrrS (Continued) 

Ycs--to further understanaing of T:robiciTiS faced by these groups. 

Students are continually faced with such problems and by presenting them 
in this fashion they can be discussed without becoming personal. 

^^ch more interesting to students and more useful material can be presented. 

Yes --because students have to learn them sometime --before they learn the 
wron^ meanings. 

It's time they found them. 

Gives good understanding of the democratic procedure. 
Gives cliildren an undcrsta.nding of politics. 

They are necessary to help a child develop his perception of the political 
system realistically and to help him understand problems which exist today. 

y^' students are particularly sophisticated in the use ':f prejudicial language. 
Afij^thing less than telling it straight out would be euphamistic "jive''. 

V-ith direction studeat:r can make themselves thinl: more clearly on these 
very subjects. 

Think that a seoaratc book is better than to include the small amount that 
could be placed in a basic history text. 

They present a valid picture of the American scene. 

Yes --must be aoproacned. 

Convenience . 

Different areas of conflict, 
Ctimulates good discussion. 

Yes--to an even greater extent; kids h.ave to deal with problems and can do 
so very well. 

They are of concern to many students. 

Students are usually more familiar with these and tend, therefore, to be 
more interested ana concerned about them. 

Yes --my class is half Tegro and one quarter Mexican, I had no undo reaction 
from any of my children. 

It gives a many faceted vic^vpoint. 

Good concepts and information. 

Chance for discussions. 



Do you think it 



should be 



modified in any way? 



100^ 




80% 



YN YN YNYNYNYN 



(5,6,8) 



(HS) 



GRADE 



5 



6 



8 



HS 



KEY: Y 
N 



Yes 

No 



CQMI^rS : (12 comments) 

Fro:n r:\\,'- li:::ited use, I can see no way to modify the text. 

Mi(^ht have given more hackground naterial for students or given a student 
bibliocraohy for resource ::\aterial. 

'I';^re background in'^ormation or perhaps n^ore basic and less esoteric case 
studies (i.e., Gallagher vs. Crown Kosher Market). 

I would not have as many questions in the questionnaire referring directly 
to the Negro. The text was not sc pointed. 

Not too much minority. E:q:ircssed as part of the whole not as a separate 
grvoup . 

If this que.-stion refers to the whole book, the first part is nearly 

impossible to get the students to complete for they get very bored. 

The children's text was good. Perhaps the vocabulary v^as a little difficult 
in places. 

Vocabulary too difficult for 5th graders. 
Explain terms better for 5th grades. 

Kept current. Many situations arise with great rapidity. 
Should be kept up-to-date. 

I will be able to answer this after more experience. 



CO?'&ENTS (Continued) 



Highly personalized. 

V/illingness to discuss them. Other minorities not as willing unless situation 
was explained. 

Vitally interested to be able to react. 

Generated high interest. 

Positive and interested. Other niinorities liked the Crown Kosher Market case. 

Some enibarrassment , great tendency to identify and tsike that side (especially 
IJegroes) while avoiding ''because I am one" approach. Other minorities still 
interested but less so--applied to self when able. 

They read with interest because it pertained to then. Other minorities had 
''identity' and felt empathy for their plight. 

Interested. 

Positive reaction-^pupils are tired of pablujn as history. 
They tended to divide ''airly evenly in discussion. 

Orten strong identification v:ith t:io .minority until discussion--then more 
objectivity. 

i:^-t observed. 

They demonstrated their interest by their participation in tne discussions 
that followed. 

Answers very logical, no bitterness. 

Had no opinion. 

Some reluctance to be classified, but only in the beginning. After initial 
shock realized other groups have problems similar to own. 

Uo difference detected. 

Interested. 

They wanted to read them first. 
Usually passive---as if uninterested. 

Some were indignant about the situations but not about considering them. No 
strong reactions for or against when other minorities were involved. 

Became more vitally involved. Less reaction when other minorities were 
involved. 



ihk. COMfffiNTS (Continued) 

Shy--then open discussion from them. 
Difficult to assess. 

Enthusiasm, bias, and agonizing re-appraisal. 

Most vrere surprised to realize there was another side. 

High interest and very mature response for 5th graders. I could detect no 
difference when other minorities were involved. 

Some Negro children said these questions should not be asked. 

Did not participate--were very wary. 

Good response . 

No reaction observed. 

Good. 

I>iegro--they were not as interested, not as active in the discussion. We did 
not read Crown Kosher Market . 

li+5. '//hat was the general reaction, if any, of parents to this approach? (1+2 comments) 
Seventeen teachers indicated there was no reaction from parents. 
Highly interested. 

No parental reaction noted--parental apathy to what is going on in school 
is not unusual. 

No reaction, though one student reported discussing the cases with parents. 

Only one parent felt material was too ' liberal' --he moved. 

No contact. 

No chance to observe. 

Parents were not involved. 

I don't know. 

Generally good, though some ignored it and did not want to discuss specific 
material. 

No negative react ion--a few positive. 
The few reactions were mildly favorable. 
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lU5. CQ.^^r^IEinS (Continued) 

I d:-^n't know. 
Approval . 

Encouraged kids to show book to parents. No complaints at all. 
^l^v only contacts showed high intere?:t. 

No reaction, except one parent who thought on' question was uncalled for. 
Had no unfavorable reactions. 
Good--very little reaction, 
lio ideal 

In parents I talked v;ith--very much approval. 

Disanpx^n^ed of not knowing beforehand what child was being exposed to. 
Mostly acceptance. 
Favorable . 

Home liked it--some did not. 
Favr^rable . 

luG. VHiat v;as the reaction of minority group parents to this approach? (35 conunents) 

Eighteen teachers indicated there were no reactions from minority group 
parents . 

ITo negative reactions. 

No contact. 

Not obser^/ed. 

Parents were not involved. 
I didn't get any feedback. 
No contact . 

Especially interested after they understood rationale behind it. 
N" negative reaction--a few positive. 
TVie fev; reactions were mildly favorable. 
N':t observed. 
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Ik6. COMMENTS (Continued) 



Not aware . 

High interest--! feel the children talked about it considerably at home. 
Ko ideal 
Unkriov/n . 

One case objected strenuously. 

I do not know. 

Good. 

1^7. \-JhSit was the reaction of school administrators to this approach? (31 comments) 

Five teachers indicated there vras no reaction from school administrators. 

Ttv^o teachers indicated excellent reaction; Four indicated very good reaction; 
Two indicated good reaction; and Three indicated reaction as 'interested'. 

Tna'c's me--I'm for it'. 

Thought it was a good ap^.roach. 

Approved by administration as experimental effort. 
They did not review this text. 
Principal enthusiastic about program. 
Good--administration liked the technique used. 
No contact . 

Cooperative but not interested enough to taJce time to visit. 

Hesitant, especially when cases or discussion hit ''close to home", fearful 
of parent reaction, tiiough supervisors very supportive. 

He approved. 

Principal expressed concern that materials be presented skillfully. I had 
the feeling he was worried. 

Good, but tinged with caution. 

Generally favorable. 

Approved by local school administrators. 
Q Encouraging. 
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lUy. CONu.UJTG (Continued) 

Ail seemed to go al.onej; wilh tliis "experimental urogram''. 

Supportive . 

Fine- -approval . 

No idea! 

Positive . 

Great . 

I had coooeration. 
••^av^rablc . 

Not enough ore-oreparat ion for all (parents, teach rs, pupils). 
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1^9. Turning to the main section of the casebook--the questions and cases--do 
you feel the vocabulary level is 



lOOfo 




12 3^ 1234 12 3 ^ 1 2 3 U 



GRADE 



8 



HS 



KEY: 1 - Too high for your grade 

2 - Appropriate for your grade 

3 - Too low for your grade 
k " Other 



150. For the most part, do you feel that the cases clearly present the issues 
they are intended to illustrate? 



100^0 




Y N 0 



GRADE 
KEY: 



100% 




YNO YNO YNO YNO 



Yes 

No 

Other 



ERLC 



CO:/:.gM'S ; (5 comments) 

A little long in some cases. 

How abouL s-)rrie illustrations or pictures? 

Not without explanation. 

Yes--if teacher has background to bring out issues. 
Yes --when guided by teacher. 



151. In general, did you find that the questions following each case were 



GFADE 



2 

7 



8<yfo 



iul 

123 123 1 23 123 



-J 

Very ugci-ul 

o ■' irLC'.-.'ria I u s e fu 1 

I.'Tm, ug-c+'u1 
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152. Did you use them 



GRADE 



80;', 



CPio 



123 123 123 123 



H S 



KEY: 1 - Very often 

2.- Occasionally 

3 - Almost not at all 
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Do you feel that the case method--court cases, historical incidents, and 
literary excerptp--is a useful method for presenting this materisa? 




GRADE 5 6 8 H S 

KEY: 1 - Yes 

2 - IJo 

3 - It depends .?-n the characteristics of the class 
h - Other 



Do you feel that, in general, the facts in each case have been reported 
accurately ajid that unfair advantage was not given to (..mposing forces 
within the cases? 




GRADE 



5 6 8 HS 



155. Are there any particular cases you feel have not been adequately treated? 
V/hich ones? How? (3^ comments) 

■p-.-zenty six teachers indicated that all cases were adequately treated. 
Two teachers indicated they weren't sure. 
Insufficient ti:v.e with text to note. 
ViOt what I have read. 
TerTniniello--too scanty. 

Sweet--not enou^^h infonnation on crowd's activity to justify shooting; not 
enough lead-up in.^-^ ;ination on Terrniniello . 

Miranda vs. Arizona--resalts of later trial should be used. 

["election of 1960--does not adequately picture the politicking behind any 
convention. 

156. Are there any particular cases you feel are factually inaccurate or biased? 
VAaich ones? Hov;? (30 comments) 

T'.venty four teachers indicated that all cases were factually accurate and 
unbiased . 

Tvv'o teachers indicated they weren't sure. 

I need more experience teaching this material to decide. 

None noted. 

TiO-^but a very conservative parent would object I think. 
K-'--only repititious (such as Grand Canyon, Atomic Energy, etc.). 

157. V/hat is yoi;r [general reaction to the casebook in comparison with other 
published texts available in this field? (23 comments) 

Six teachers indicated casebook was excellent; Six indicated very good; Two 
indicated good; and Ten indicated that they haven't used other materials 
in order to compare. 

Much more alive and readable. Involves students with real problems. 

Objectives better, but range not as great. Could not use alone for all 5th 
grade social studies. 

O.K, --perhaps too tedious in the short time available for instruction. 

I enjoyed using the casebook approach since the elements of conflict are 
clearer than usually portrayed in standard textbooks. 

O Excellent supniementary material. 
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157. COIvlMEffrS (Continued) 



Children, as do adults, redact more enthusiastically to the real thing rather 
than the hypothetical. 

I like the casebook idea, but only if it lends itself to some basic civics 
concept . 

More interesting. 

I liked the casebook. 

Favorable. 

Very good--no final verdict --decisions may be reversed. 
No opinion. 

Much better; more stimulating in arousing participation. 

M;V' general reaction is that the material is presented as impartially and 
non-directive as most. 

Fair. 

I found it very useful--best I've encountered yet. 
It is comparable for the use made of it. 

158. Assuming you had to choose betvreen either casebook luaterials or the more 

traditional expository materials (such as standard texts or histo. y texts-- 
social studies or history) , which would you choose? 




GRADE 5 6 3 HS 

KEY: 1 - Casebook 

2 - Standard text 
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158. COiT>IEr;TS : {k3 comments) 



Cases with discussion and decision-making by students is "down-to-earth"; 
inference can be tied in with daily school laws. 

Open-ended and allows (or encourage:?) good debate and discussion. 

Personal involvement with current happenings. 

The children learn inore-'-are more interested--truthful and realistic. 

Students learn more fron the case examples, become more involved and retain 
learning better using this method. 

It is more relevant to st-udents--of greater interest. 

The information is available without researching mountains or data. 

More interest , 

Casebook- -the way presented, bui do like the casebook rather than to include 
it in history text --more emphasis this way. 

Students react favorably to a different publication. 

More vital material. Historical material should be used as a background 
for internreting current events 

These materials arc more interesting and informative. 

Objectives more realistic in a conflict-oriented democracy. 

Casebook--becaur^e they ma>;e more realistic what we are trying to instill 
about a "viable" democracy; one that lives rather than dies on the printed 
page. Youngsters like to play act. They like to do what they read. You 
can do both with your material, 

M^)re flexible to teach with--relateG to students more--makes concepts easier 
to develop, I can orovide textbook materials, but usually not the kind 
of materials the casebook contains without a great deal of research. 

The elements of conflict are clearer, the conflict is more dynamic, students 
participate more in discussion and, I would guess, in listening. 

Develops understanding of problems and brings two points of view into focus. 

Tends to be more recent material. Casebooks tend to provide for more open- 
ended questions. 

More intimate involvement with particular problems and issues; can identify 
m^-re easily with our society. 

Stimulates more interest and discussion. 

Usually more informative. 
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COMI'gJJTS (Continued) 



This approach gives the sense of inmiediacy to current issues--it's relevant. 

More free to develop a course that requires thought. Regardless of what you 
do students tend to regard the text as the authority; with a casebook 
this is easily avoided. 

Better approach. 

Creates more interest. More important and useful subject matter can be 
presented. 

More real experience for students. 

They represent "springboards" for further study- -text seems too absolute. 
More meaningful. 
Much more realistic. 

Offers a much more down-to-earth and true to fact atmosphere. 

History books attempt to be factual--casebooK is illuminating, 

I used role playing a great deal with these cases and feel that the children 
get more involved and have a clearer understanding of the issues. The 
class really enjoyed the Constitutional Debates, whereas classes in 7th 
grade government I have taught in the past were more or less bored and 
not too interested in how the decisions were arrived at. 

Involved students more. 

Open-ended discussion dealing with current real world. 
Isolated situations. 

Closer relationship to current happenings. 

Standard texc--cases applied to concepts being developed. 

I feel that while your casebook was interesting, many of the basic concepts 
of civics were not learned. 

I can't teach all history from this casebook. Maybe a larger casebook would 
be the answer. 

Both contribute significantly to the total education of the child. 

I would use casebook for current problems it ' s very good. 1 would use 
standard text for the background material. 

Would not like the choice--would use both. 



You need both. 



'i/hat types of classrrv.-:n learning ac-tivity did you use? 



lOO'ji ] 
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^'^123^36 

Panel 

Oral reports 
Mock trials 
Debates 
R-le playine 
Other 

COJ;DSVT?: (23 comments) 

T/zelve teachers indicated that grouo discussion was the type of classroom 
learning activity used. 

Wg visited a real trial. Discussion using current events related to 
casebook material. 

Coll'3cting news items. 

Had elections , debates of candidates , formed own villSLges and moved into 
colonies . 

Oral reading and discussion. 

Visits to Court House-^sat in on trials. 

Current events--general discussions. 

Creative writing- -stories about life under different governmental systems. 
Teacher led discussion. 

Primarily discussion becau::e of limited time. 
Reading and discussing in class situation. 

Group discussion and oral reports by one person from each group. 



;EY: 1 - 



5 



Vlhich did you find most useful? 



lOOl 



■ ■■■■ 

123^56 



20% 



KEY: 1 - Panel 

2 - Oral reports 

3 - Mock trials 
k - Debates 

5 - Role playing 

6 - Other 



CQMt^H^JTS : (29 conments) 

iMock Trials-'Children seemed to enjoy this. 
Mock Trials --brought out every facet of the test. 
Debates --everyone has a chance to offer something. 
Debates --personal opinions could be expressed. 
Debates --became more involved. 

The debates allow the students to discuss the many facets of the topic and 
give a broader understanding. 

Debates--only way JTiy slow group could handle it, 

Debates--both sides presented, conclusions drawn from all facts. 

Debates --students biased when friends assumed certain roles. 

Debating issues dignified the status of participating students and both sides 
of the issue were revealed with enthusiasm, 

Debates--helped to present both views to the class. The group really seemed 
to enjoy this activity. 

Debates--students had to defend their position and were afforded an opportunity 
to hear all sides of a given issue. 

Debates--students became emotionally and intellectually involved only to see 
their arguments knocked down by other side. 



C0?.1I.1SM TS (Continued) 



Debates--ohis is what 3th grader does outside class. 

Debates--! divided the class into 6, then and then 2 groups; I found that 
the 2 group s^steir. v;orkG best. More students are involved and most 
participate , 

:v:^lc .Playin^--student5 then identify. 

H'-^le Playing- -heloed student.! racre fully ^understand others' views and feelings 
A^le Playiii^--children liked acting out, 

Groun Discussion"-'".aterial too difficult for lart:^c oercentage of this class. 

Group Discussion--the only way I could find the children would voice opinions. 
They could not responsibly handle themselves in the other situations I tried 

Group Discussion^-because their feelin^r; came out. fresh and pure. 

Group Discuss i ")n- -all pupils take oart in the discussions. 

Gr'^uo Discussion--got mere nf the class involved. 

Group Discussion--aIlov7ed Tiore involvernent , 

Grivjo Discussiin--bGtter nart icioation . 

Group Discussion--! could sick up any lagging discussions, covered important 
r-oints that were ignoi-ed, etc, 

Gr-'^'.ip discussion ana argument, because everyone became involved on this level. 

Teacher led discussion. Tine factor did not pemit planning for research and 
preparation of :nore involved learning methods, 

Forming villages. The children seemea to really live their parts. ! arranged 
my class into five villages and they were very upset when v;e went on to the 
case st:udles. 



TEACHER'S OBSERVATIONS OF STUDEI^T REACTIONS AlID BEHAVIOML CHANGES: 



In the blajiks after each of these questions, please write illustrations of changes 
in student's behavior you feel correlate with your answer to the multiple choice 
item. 



161. Miich cases were the mor,t interesting to students? 

Marquette Frye - 20 
Great Swamp Issue - 10 
Dr. Sweet - 6 

Anti-Viet Nam Demonstration - 4 

Detriot Riot - 4 

Garnia - 2 

Gallagher - 2 

Terminiello - 2 

Miranda - 2 

Cox - 2 

Kennedy smd Steel - 1 
Constitutional Debates - 1 
Edwards - 1 
Faulk - 1 

Declaration of Independence - 1 

Civil Rights, 

Those involving Negroes. 

Those dealing with 1st, 5th, and 6th Amendments. 

Those concerning court cases on rights under the Constitution. 

Religious, racial, and free speech. 

Ones dealing with problems of minorities. 

Those dealing with minorities. 

Dealing with Negroes ♦ 

Cases involving discrimination and the right to dissent. 
The ones which dealt with minority groups. 
Race question and trials. 
Those in Unit II . 

Those involving particular people. 

Cases involving people, things, and places they were fauniliar with. 

Great Swamp Issue --probably because it's right nearby in New Jersey and one 
of the topics of conversation in their homes. 



O The forming of the colonies. 
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l62. v/hich were the least interesting? 
Sarnia - 7 

Kennedy and Steel - 6 
Atorrdc Energy Conmissi :)n - 5 
Great Swamp Issue - k 
Constitutional Debates - k 
Foreign Aid - 2 
Gallagher - 1 

All were good. 

None, really. 

Not one in particular. 

No comment. 

Unit I elicited only casual interest. 
First five in Unit III. 
All of Unit III. 

If case covered more than one and a half pages. 

Those involving political or business groups ~ -impersonal . 

Big business. 

The ones in which students could not put themselves in. They liked the :ases 
which they knew about or could relate to. 

Those dealing with more esoteric legality. 
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l63. Did the students appear to find the text interesting compared to other 
s-'cial studies texts" 




lOOfo 
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1 2 3 1 2 3 1 2 3 1 ? 3 



(5,6) 



(8,HS) 



GRADE 



KEY: 1 - More interesting 

2 - The same 

3 - Less interesting 




Do students aonear t.i have a greater understanding of their role in the 
deniKratic political system? 






l68. It has often been assumed that to present 
system and social system to students at a 
to the system. After your experience tea 
there is any basis for this assumption? 




GRADE 

KEY: Y - 
N - 



a realistic view of our political 
L early age would undermine loyalty 
:hing these units , do you feel 




YN YN YN YN 



5 6 8 HS 

Yes 
No 
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169. Did the portrayal of political and social conflict appear to come as a shock 
to students--was it. something of which you feel they were unaware heretofore? 




GRADE 5 6 8 HS 

KEY: Y - Yes 
N - No 




ERIC 



171. Did the students compare the relatively realistic picture of political and 
social events presented in the casebook with that normally presented in 
the text materials they have used in the past? 



GRADE 
KEY: 




N - No 



COMMENTS : (22 comments) 

This approach was :' .re meaningful. 
Sjjnplicity of understanding. 
Then to now. 

Teacher - suggested differences were pointed out. 

Almost the same approach was used--text materials are discussed in open 
realistic ways, not Just book work. 

Especially did they relate to constitutional studies. 

The casebook dealt with issues they could identify with. 

Yes--Bill of Rights workbook. 

Readings ' ^nd of Free were compared in several instances. 
Teacher com^ .red- -students listened. 

Yes--they becanae alive rather than something on a cold sheet of paper. They 
becajne alive because they created the parts of the participants. 

Yes--were often able to draw exajnples from past and msike comparisons with cases. 

Very favorably impressed by casebook. 

Yes--found to be more real due to immediacy of certain cases. 
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17-1. GQNgffiKTS (Continued) 



As compared vrith regulaz- text, saw liistory in new light. 

Refreshingly different format of this particular method aind text. 

V/e had had (in history) the forming of the U.S. government. The depth is 
very shallow. V/e had gone into the Bill of Rights quite thoroughly as to 
what they were, but had no real measure of how much was actually internalized. 

Liked the fact it was more oral. 

More timely and up-to-date. 

Related cases to happenings in newspapers, news broadcasts, T.V. presentations, 
and discussions in their homes. 

Similarities in incidents, yet felt the casebook treated things more 
realistically. 

Yes--good, 
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Kow did this comparison change their attitudes toward their social studies 
prograjn? (28 comments) 

No change at this level. 

No apparent change . 

Less enthusiastic, 

IJo chajige. 

Insufficient evidence, 

I felt it lessened their interest somev/hat. 

Was more interesting way to present it, but I don't think they really changed 
in their thinking. 

Questions regarding early civilizations. 

Current versus past. 

It presented food for thought. 

It was more exT)erience-related and, therefore; more real in Lmpact. 

That it was useful and interesting; and that social studies isn't ''just what 
happened a long time ago"' . 

Better understanding. 

Greater enthusiasm. 

Could better relate and conceptualize. 
More tangible and realistic. 
Better towards history. 
Greater interest , 

They oecame more involvei--wanted to talk m^^^re about it. 
•Resented all the written v;ork and research. 
More critical of U.S.A. 's role in wars, etc, 

I feel that it becajne more oi a reality- -not something that was "way bacK when" 
Tied in beautifully with many chapters in Land of Free , 
More critical in their approach. 
Awareness of process. 

Some found this material very compelling. 



173. 



G0M:'1ENTS (Continued) 



Many expresned M'.eir ciitrvis iaG:n t :ne . u -^rne told otrier teachers who, in turn, 
told ^le. 

That democracy or :r:-;Iitical confJ.ict is a reai blood and sweat proposition; 
not soniething you read and forget or learn for a test. 




C0M:-Srrs : (lU cornments) 
Quite I'avorable . 

Yes--some felt on right track, so.-ne realized teachers tried to put this 
approach into conventional i,ext materials when possible < 

Several parents expressed approval on open house night. 

Parents were pleased that puDils were challenged. 

Many parents enjoyed casebook and discussed at supper table. 

Liked it very much. 

Very iittle--positive. 

Good. 

1 have not had any special contact v/ith parents regarding this. 

Only one parent reacted against material--stated before he moved out of the 
district . 
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17^. COMMENTS (Continued) 



Encourage students to continue in course. 
None 5 yet . 
None noted. 
Not observed. 



175- The prograna advocates the open discussion of controversial issues in the 
classroom. V/as there generally a suocortive or negative attitude towards 
this from parents? 

locyi , , 




GRADE 5 6 8 H S 

KEY; 1 - % no reaction 

2 - '% positive reaction 

3 - % negative reaction 
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Do you feel that. In [;cMiDi"al . Mierc is a chantj;c in commitment tc democratic 
ideals as a result ihcse units-- 




178. Toward belief in equality of opportunity? 



lOOfb 



20fo 



mi 

123 123 123 



loo,; 



2QP!o 



iili 

123 123 123 123 



(Sac) 



(LA) 
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Toward feelings ^^r p^^litical erficacy? 





erJc 



213. Toward a tendency to hold tentative pr>sitions rather than to think in terms 
of absolutes and slogans? 




2lU. Toward part icioat ion in discussions and debates? 




KEY: 1 - More 

2 - Same 

3 - Less 
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215. Toward a desire to participate in decision-making regarding school and 
class rules? 

ioa;'o 
80% 
6ofo 
hoi 

123 123 123 123 
GRADE 5 6 8 H S 

KEY: 1 - More 

2 - Same 

3 - Less 

216, Increase in understanding? (27 comments) 

Sixteen teachers indicated there was a definite increase in understanding. 

A better understanding of our Judicial system was evident after the units. 

Some came about--some did nut. Wliat goes on in class is hard to evaluate 
with the attitude in the home. 

Difficult to say. 

Yes--awareness of other groups and of complexity of all decisions. 

By role playing they understand the what and why of political conflict. They 
know on a simple plain that groups in society want their government to do 
something for them--and now they should go about and get it. 

The students had a greater appreciation of the problems in making a democracy 
work. 

More searching questions, deeper intellectual curiosity, and inquisitiveness . 

To some extent . 

Hopefully. 

More frustration when unable to act in these capacities (i.e., decision-making 
regarding school and class rules). 

Far greater insights rather than factual knowledge which is more temporary. 

ERLC 




WE ARE INTERESTED IN CHANGES IN STUDENT ' S RELATIONSHIPS TO AUTHORITY FIGURES AM) 
SCHOOL RULES UTilCH YOU CONSIDER TO HAVE BEEN PjVRTIALLY A RESULT OF THIS STUDY. 

217. Has the study of these materials affected student's acceptance of your 
authority? 



lOOfo 




123 



123 



u 

123 



lOOfo 




123 123 123 123 



(Sac) 



(LA) 



(Oak) 



GRADE 



H S 



KEY: 1 - More acceptance 

2 - Less acceptance 

3 - About the same 



CO:-g^lEIiTS : (7 comments) 



Not observed. 

More--I am white, m;y students (yofO are Black. Many have told me they enjoyed 
the use of the new materials and took this as an indication that I was 
teaching it "like it is" . 1 think this is closely related to the fact that 
I had no major disciolinary problems in the classroom. 

Same-^most of these students accepted authority to begin with. 

Same- -very hard to determine. 

About the same . 

Deoends on how you relate and work v;ith your students throughout the school 
year and before you teach this unit. 

I'hey frequently compare ra^^ role to that of leader in story. 
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lias it affected the student's acceptance r>f other authority fig^ares in the 
school? 



lOOyi 



lOO-'o, 




100^ 



GRADE 




123 123 123 123 



6 



More acceptance 
Less acceptance 
About the same 



(lO comments) 



Pai-tic: ipat in^ student:: beca:ne :;iore co'-^-^e ratine with authorities. 

^-I.-^.re ab^e to realize ^lie .^ob whicli adminiGtrators nave to carry .)ut. 

'Jnderstand bettc^r Uio oiarlcxitics runnin^j a school and mailing rules for 
benefit of al 1 . 

Some students f'clt "free" ''o criticize :)tiicr authority fir^:res in uhe school 
as a result of the ::tudy. 

L o 3 s - - re an t to c o : :i p a e t :> rn,y e /. c- r c i s e • ) .f a,; : t. h ■ r i t y . 

Insufficient tirac to evaluate. 

D^n't /Uiov. 

I really couldn't say. 
Vcr:; hard to Jud-e. 
Hard to assess . 



Has it affected their acceotance of school rules? 




COi^iSrrC: (8 comments) 

M'^'re'-feel they .protect the:;;. 

]\::re conscious cf sciiolasti-:: resD-mslbilit ics and ::bscrvance of school rules. 

More- -one Negro {seir. in late because of behavior in another class) spoke 
less of violence as a £: -^Luti ^n. At first every noli^tion was ''get a gun 
and shoot." 

Less--but more willing;; t-- acceo^. c ':^w;:ro:^ises . 
^;;cstion reason of rules. 

oa^ac--thcir attitudes tend to divorce school as a real thing; they have a 
di:lficult time relatin^. 



Do students tend t ) want rr.jre voice in making school rules? 



iOOfo 




12 3 
(Sac ) 




lOO/o 



2. 3 

(LA Oak) G^DE 




123 123 123 12 



KEY: 1 



/it)re 
Less 

About the same 



n^rrrs : (8 comments) 



--ro--3et ur 



lias created jn^re i.^-ferosl: i:) r'laking tiieir own rules. 
M: re- -but thev have a';.:a,^ s '"^el^" this v:ay . 
:'ar:^' became intereotel in tne rMlo-rakintj pro::ess. 
M':re--but not acceutel h.; administraoion . 

;.>;-.j^o__ after ^^T^ani r.in^ "heir 'v,.rn government, there was a {general tenaenc 
to accept x^:les ac ; art of a oattern to be follov/ed in an organized so 

;.^^jpe--t<-> some ex'.ent, but 1 felt in the discussion a more positive view 
toward rales . 



Hard t ) judge . 



Are they more or lees critical. 




80^ 



6ofo 




123 123 123 



GRADE 



5 



6 



8 



H S 



KEY: 1 



More 
Less 

About the same 



3 



C0MI'-1£I;To : (9 comments) 

.'lore--not critical bu-. vrant t.^ know th;.- v;hys. 
:"^calxse why rules are sometir.os needed. 

!4ore--so:netiniGS bitter v.^hen their ideas ar.d su^^gcsti^ns are ignored. 
M-^rc vocal . Whether they arc more critical. I don't knov;. 
They question the reason behind tl'ie r':lc^s :n'':re. 
They are critical inore select. ivoly, 

Le3S--fcr they can more objectively see the reason f:)r rules. Sor.ie , of course, 
seem to fight rules jus", because 'hcix: are rules, 

LesS'-they sav; the necessity as mart o^' a smoothly run establishment. Kot 
that they always followed the:n (rules), hov;ever. 

Not noted. 



What is your general Ovunion of changes in student attitudes towards 
authorities and rules which you feel are a result or partial result of 



this 


study? 


lOO/o, 






80^0 




60% 




l+Ofo 




20fo 


i 









lOOf, 



6ofo 
Uo% 
205^ 



123 
(Sac) 



1 2 



(LA) 



123 
(Oak) 



GRADE 



123 123 123 123 

5 6 8 H S 



KEY: 1 - No change or effects 

2 - Generally positive 

3 - Generally negative 



CQ:.g^!EI-ITS : (n comments) 



ViO Change- -the effects of the news and daily social acts have niuch greater 
effect. 

Are more critical, but may be able to accept necessary restrictions. 

The students tended to question the why's of many things even before we did 
this; therefore, they neither changed nor heightened their feelings toward 
"school rules" after the case study. If anything, they felt their complaints 
were more legit Lmate after reading about political conflict. 

Regarding authorities--I heard more vocalizing about particular authorities. 
I saw no evidence of a change in attitude towards authorities or rules. 



Positive--! feel most of students' attitudes were learned in the home vrell 
before this class and that , while it may have re -emphasized some of their 
learning 5 most of the attitudes were already formed for either good or bad. 

Positive--the greatest change was toward policemen, I am happy to report. 

Positive when realize their opinions important and in wanting to participate, 
but sometimes negative when cannot find an outlet for these attitudes (for 
exsimple, when their voice in student rules not heeded). 

Positive--dif f icult to judge. Should have done more in beginning to set up 
teachers to evaluate this. 



2?2. 



CGI>P1E::"S (continued) 



There ni^ht be c\viri,:ez whic]i I ajn n:M. a,v:arv> 
I', remains to be seen. 
I don't knov;. 




CGMI SUITS : (k comments) 



Yes--'jiil;/ if the teacher iz entiiusiastic anu nuts a f^roat deal Into ii. There 
needs tc be some vocabulary stvidy t^or it lo be of real value. 

Level o:' students would deterrune. 

Tnis sliould be taught cont inucu:;ly iYon ^raUe school lo hi(;;h school. 
Not correlated enough v.ath otl^er (history) ctudies. 
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22h. After your experience in teaching the unit(s), do you feel that this 
material should be 




ioo;[, 




IP 2 l?3 123 



2 3 



^Sac) iLA)_ 



(oak 



bth Grades 



8 



H S 



KE"/: 1 - A part of the required curricuLum 
at your c^ra^de level 

2 - upi.ionai at your grade level 

3 - Is not appropriate for use at 

your ^^rade level 



225. Will yri use this material again if it is available? 




Y N Y N Y N 



GriADE 



KEY: Y - 



No 



P2h, How useful do you think these materials are compared with others in the 
field such as those by Oliver or Shaver? (30 comments) 

TVenty three teachers indicated they were not familiar with other materials 
in the field. 

Seven teachers indicated these materials are more useful than others in the 




Vnat is the ethnic composition of the student body of the school where you 
have tauglit the units? V/hat is the proportion of* Mexican-American students? 

1. 36 Very few or none About 3/4 

2. 15 About l/k 5. Almost: all nr all 



3. About 1/2 

•\^iat is the proportion of Oriental students? 

1. 38 Very few or none k, About 3/h 

2. Ik About l/k 5. Almost all or all 

3. About 1/2 

v.^.at is the proportion ::f Me^^r") students? 

1. 2k Very few or none k. t Ai) ^ r - ^ 

P. 7 About l/k 5. 7 A:::, ^;: r all 

2. 3 About 1/2 

Wiiat are the social and economic backgrounds of tl\e students enrolled in 
the school where you are currently employed? 

'//hat is the proportion of students from well-to-do , professional and 
business families or families with large commercial farms? 

L. 30 Very fev; or none k. 3 About 2/k 

2. 15 About l/k 5. Almost all or all 

3. k About 1/2 

>rnat is the proportion of students from fsunilies in which the main wage 
earner is a skilled worker, foreman, white collar employee, or small 
businessman? 

1. 11 Very few or none k. k About 3/U 

?. 22 About ifk 5. ALmost all or all 



3. 15 About 1/2 



232. What is the proportion of students from families in which the income is low 
but steady and the main wage earner is semi-skilled or unskilled? 



Very few .ir none 



2. 22 About Ijk 

3. Id About 1/2 



k. 
5. 



3 About 3/^ 

2 Almost all or all 



233^ 



V/hat is the proportion of students from families marked by frequent un- 
employment and even poverty? 



1. 



31 



Very or none 
About l/k 
About 1/2 



k. 
5. 



_1 About l/h 

1 Almost all or all 



AS YOU KNOV/, NO MATTER HOW f-IUCH TEACHING MATERIALS ARE 'PROGRAMMED' THE CRITICAL 
FACTOR IN THE SUCCESS OF ANY CURRICULUM LI^IT IS THE TEACHER, FOR THIS REASON, IN 
OUR ATTET-IFT TO EVALUATE THE PILC'T PROGRAM, WE WOULD GREATLY APPRECIATE YOUR 
M4SWERS TO THE FOLLOWING GROUP OF QUESTIONS. 

23U. "/^hich one of the following best describes your formal education so far? 

1. College work, no degree 

2. 1 Bachelor's Degree 

3. 31 Bachelor's Degree plus Post Graduate Credit 
h. h Master's Degree 

5. 13 Master's Degree plus Graduate Credit 

6. 2 Professional Diploma (sixth year) 

7. Doctorate 
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'^mt was your MJOR field of study as an UimERGHADUATE? 
0. 26 Education/Counseling and Guidajice 

Physical Education or Hygiene 

Home Economics 
1 Fine Arts (^^sic , Art, Drama) 
3. 1 English/Modern Foreign Language 
U. Business Administration/Economics 



235. (Continued) 

5. Philosophy 

6. 1 Psychology/Sociology/Anthropology 

7. 11 Political Science (Government. Civics)/History 
Mathematics/Biological Science/Physical Science 

li+ Other field 





was 


your MNOR field of study as an Uia)ERGRADUATE? 


0. 


2 


Education/Counseling and Guidance 


L. 


1 


Physical Education or Hygiene 






Home Economics 


2. 


2 


Fine Arts (^^JSic, Art, Drama) 


3- 


15 


English/iModern x^oreign language 


k. 


2 


Bus ines s Admini 3 1 rat ion/Economi c s 


3- 




Philosophy 


(J . 




rsychology/Sr^cioloc^/Anthropology 


7. 


7 


Political Science (Government, Civics) /iiistory 


0 

\^ • 


k 


L^'athemat ics/Biolr>gical Science/Physical Science 


9. 


18 


Other field 



237. m\aX is (vas) your >L\JOH field of study as a GRADUATE STUDETH": 

■ , Have not done graduate vr>rk 

G. 26 Education/C^)unsclin(^ and G^iidance 

L. Physical Education or Hygiene 

1 . H ome E c onom i c s 

2. 1 Fine Arts (Music, Art, Drama) 

3. 1 English/Modern Foreign Language 

h, Business Administration/Economics 

5. Philosophy 
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237 ♦ (Continued) 

6. 1 Psychology/Sociology/ Anthropology 

7- 11 Political Science (Government, Civics)y^History 

8. Mathematics/Biological Gcience/Hiysical Science 

9, Ik Other field 



As an undergraduate . approximately hov/ many college level courses did you have in 
each of the following categories? Please indicate number of classes (not hours or 
unit credit) by marking an ^X' in the appropriate space. 

IJUMBER OF COURSES 







None 


One 


2-h 


5-7 


8-10 


11 or 
More 


236. 


Political Science 


6 


8 


22 


7 


5 


1 


239. 


Sociology 


7 


11 


20 


6 






?.ko. 


History 




5 


15 


7 


10 


Ik 


2kl. 


Anthropology 


20 


11 


7 


1 


1 


1 


2h2. 


Psychology 


2 


k 


32 


1. 


2 


2 


?M- 


Economics 


10 


11+ 


11+ 


3 


3 


2_ 


2kh. 


Philosophy 


11 


11 


21 


2 








Other Social Science 


2 




3 






3 






(0) 


(1) 


(2) 


(3) 


w 


(5) 



Please indicate, by marking an 'X' in the appropriate space below ^ how many 
graduate courses you have completed in each of the following fields; 



21+6. 


Political Science 


20 


6 


9 


3 


2 




2U7. 


Sociology 


19 


9 


9 








21^3. 


History 


10 


8 


11 


6 


5 


3 


21+9. 


Anthropolog:/' 


25 


2 


1 


1 






250, 


Psychology 


8 


10 


18 


2 




1 


251. 


Economics 


21+ 


3 


1+ 








252. 


Philosophy 


18 


11 


1+ 


1 




1 


253. 


Law 


21 


5 


6 
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(0) 


(1) 


(2) 


(3) 


(JO 


(5) 



25^. Have you rarticipated in any special training programs in the areas of civic 
education? 

1. 3^ i;o 2. l3 Yes 

255 IF YES. was this program .run by: 

1. The school in which you teach 

2. k Your school district 

3 . h UCLA 

)4. 1 NDEA (under U.S. Office of Education) 

5. 2 Other university or college 

6. ^ Other 

256. Have you participated in any special training orograins in political science? 
(please do not include any program here to which you referred in answering 
the above question) . 

1. k7 no 2. k Yes 

YES, was this program run by: 

1 The school in which you teach 
1 Your school district 
UCLA 

NDEA (under U.S. Office of Education) 

Other university or college 
Other 

258. Have you participated in any special training programs in the area of law 

and constitutional rights? (Please do not include any program here to which 
y r.i referred in answering trie above tw(j questions). 

1. h3 No 2. 9 Yes 
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259. 


IF YES, was this program nm by: 

1. The schcol in which you teach 






2. 


1 


Your schDol district 






3. 




UCLA 






1+. 


3 


NDEA (under U.S. Office of Education) 






5. 


3 


Other university or college 






6. 




Other 




26o. 


How 
1. 


many 
10 


years have you been employed in the field of education? 
1 to 3 years 5- 8 13 to 15 years 




2. 


10 


i+ to 6 years 6. 3 


16 to 18 years 




3. 


10 


7 to 9 years 7. 2 


19 to 21 years 




k. 


6 


10 to 12 years b. 3 


22 years or more 


261. 


How 
1, 


many 


of these years have been in a supervisory or administrat: 
None 5. 10 to 12 years 




2. 


k 


1 to 3 years 6. 


13 to 15 years 




3^ 


k 


k to 6 years 7- 


16 years or more 








7 to 9 years 




262. 


What position? 

1. i'l Principal and/or Vice Principal 






2. 




Counselor or Educational Psychologist 






3. 




Librarian 






k. 


k 


Other 




263. 


How many years have you taught the grade you are 
1. 15 1 to 3 years 3- 6 


now teaching? 
7 to 9 years 




2. 


16 


1+ to 6 years k. ik 


10 years or more 
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Please check each of the followirit^ categories that applies to you: 
26h. AGE: 



1. 


1 


Under 25 


6. 


9 


45 to 49 




5 


O -4- ^ ori 
r!';} to rr^y 


7. 


O 


50 to 54 


3. 


10 


30 to 3U 


8. 


2 


55 to 59 


If. 


8 


35 to 39 


Q 

y' * 


i 


60 or over 


5. 


13 


40 to kh 








SEX: 












I. 


35 


Male 


2. , 


l8 




ETIINIC ORIGIN: 








i. 


51 


Caucasian 


3 , 


1 


Crientai 


2. 


2 


Negro 






Other 



267. Do you consider yourself a 
100-:b 



6of. 



0^. 



iiiliiili.i 

12341234 1234 



(Sacranento) (L js Angeles) 

rCKY : 1 - Der.ocrat 

2 - Republican 

3 - Independent 

4 - Other Party 



(Oakland) 



lOOf, 



263. If 'Independent' d;.; y -)U i^eel you lehm more toward one party than the other? 

lOOfa 




12 12 




1 2 



(Sac) (LA) (Oak) 



?CEY: 1 - Lean Der^.oc ratio 
2 ~ Lean Henubiican 



269. On most questions today do you consider yourself 



100% 



KEY: 




100^ 



1 

2 

3 



123 123 12; 

(Sacramento) (Los Angeles) (Oakland) 
Liberal 

Middle of the road 
Conservative 




123 
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